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LINGUODIDACTIC FOUNDATIONS FOR DEVELOPING STUDENTS’
PRODUCTIVE LANGUAGE SKILLS IN ENGLISH

Meylinorova Feruza Baxtiyor qizi
First-Year PhD Student
Uzbekistan National Pedagogical University named after Nizami Ganjavi

Abstract. This article examines the linguistic, cognitive, sociocultural and
instructional foundations of university students’ productive English-language activity.
Methods: A qualitative, non-systematic integrative analysis was undertaken of key
research on communicative competence, oral production, composing, task design and
assessment. The synthesis differentiates speaking and writing mechanisms and
develops a six-phase, mode-sensitive teaching cycle linking input, planning,
meaningful output, feedback, reformulation and transfer. Productive proficiency
should be taught as purposeful discourse rather than isolated grammatical performance;
the proposed framework requires empirical validation.

Keywords: linguodidactics; productive speech activity; speaking; writing;
communicative competence; scaffolding; formative assessment.

Annotatsiya. Oliy ta’lim talabalarining ingliz tilidagi produktiv nutqiy
faoliyatini rivojlantirishning lingvistik, kognitiv, sotsiomadaniy va metodik asoslarini
aniqlash. Metodlar: kommunikativ kompetensiya, og‘zaki nutq hosil qilish, matn
yaratish, topshiriglarni loyihalash va baholashga oid ilmiy manbalar tanlab olingan
holda konseptual tahlil gilindi. Gapirish va yozish jarayonlarining umumiy hamda
farqli jihatlari asoslandi; til materiali, rejalashtirish, nutqiy mahsulot, fikr-mulohaza,
qayta ishlash va ko‘chirish bosqichlaridan iborat olti bosqichli model taklif etildi.
Produktiv ko‘nikmalarni mazmunli kommunikativ faoliyat va refleksiya orqali
rivojlantirish muhim; model amaliy tajribada tekshirilishi kerak.

Kalit so‘zlar: lingvodidaktika; produktiv nutqiy faoliyat; gapirish; yozish;
kommunikativ kompetensiya; metodik tayanch; formativ baholash.

AnHoTanus. OnpeaenuTb JUHTBUCTUYECKIE, KOTHUTUBHBIE, COITUOKYIIBTYPHbIE
Y METOIMYECKHUE OCHOBBI Pa3BUTHS MPOLYKTUBHON PEUEBON JESATEIILHOCTH CTYICHTOB
HA QHDIMICKOM si3bIKe. MeTozpbl: MpOBENEH BBHIOOPOUYHBIN MHTETPATUBHBIA aHAJU3
Hay4YHBIX PabOT M0 KOMMYHHKATHBHOW KOMIIETCHIIUH, PEUYCTIOPOKICHUIO, CO3/IaHUIO
MUCHPMEHHOTO TEKCTa, OpTaHW3allii 3aJaHUl W OLIEHWBaHWIO. BBISBICHBI 00IIMe U
cnenuuUecKrue MeXaHU3Mbl TOBOPEHHSI M TTUChMA; TIPEUIOKEH IeCTUCTYICHUATHINA
IIUKJI, OOBEIUHSIONINI S3BIKOBYIO OIOpY, IUIAHUPOBAaHUE, MPOAYKIIHIO, OOpaTHYIO
CBSI3b, TIEpepaboOTKy U TepeHoc. Pa3BuThe MPOAYKTMBHBIX YMEHMH Mpeanojaraet
1eJeHanpaBieHHoe oO0meHne u peduiekcnuio; 3(PGEeKTUBHOCTh MoOjAenu Tpelyer

269




“Zamonaviyilm-fan: fanlararo integratsiya va innovatsion taraqqiyot” mavzusidagi
Respublika ilmiy-amaliy konferensiya

OMITUPUYECKON IPOBEPKH.

KiroueBble c10Ba: TUHTBOAUIAKTHKA; IPOAYKTUBHAS pedeBasl NEATEIbHOCTS;
TOBOpPEHUE; MUChMO; KOMMYHHUKATUBHAST KOMIICTCHIIHSI;, TIEJarOrHuecKasi MOIIEPiKKa;
dbopmupyroliee oreHUBaHUE.

INTRODUCTION

University foreign-language education is judged not only by knowledge about
English but also by the ability to argue, negotiate, report and address audiences. Such
academic and professional purposes require productive skills—speaking and writing—
supported by receptive skills and contextual knowledge. Grammar and vocabulary
instruction is indispensable, yet learners may still struggle to transform resources into
coherent messages. The problem is the insufficient connection among language
knowledge, production processes, communicative goals and actionable feedback.

MAIN BODY

Productive speech activity is defined here as purposeful construction and
external expression of meaning in oral or written form. A skill is observable
performance; competence encompasses the knowledge and capacities supporting it.
The CEFR differentiates production, interaction and mediation: a presentation is
spoken production, whereas discussion also involves jointly managing turns and
meaning (Council of Europe, 2020). Real university communication combines these
dimensions without making them conceptually identical.

This article seeks a theoretical framework for integrated but mode-sensitive
development of university students’ speaking and writing. The guiding questions are
which resources underlie production, how the two modes differ, and what classroom
sequence can connect the underlying principles with observable performance and
assessment.

A qualitative integrative analysis, rather than an experiment or systematic
review, was applied to selected foundational research on communicative competence
(Canale & Swain, 1980), speech production (Levelt, 1989; Kormos, 2006), composing
(Flower & Hayes, 1981), tasks and output (Ellis, 2003; Swain, 2005), discourse
(Hyland, 2003) and assessment and affect (Hyland & Hyland, 2006; MaclIntyre et al.,
1998). These sources were selected for explanatory relevance and conceptual
complementarity, not exhaustive coverage.

The procedure comprised defining constructs, comparing modes, identifying
convergent instructional principles and deriving a teachable cycle with observable
indicators. Results are conceptual interpretations and an author-proposed model: no
sample, intervention, measured gains or causal inference is reported.

Linguistic, pragmatic and discourse foundations

Productive proficiency involves lexical and grammatical resources but exceeds
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accurate reproduction. Canale and Swain (1980) link grammatical, sociolinguistic and
strategic dimensions of communicative ability. Learners must select forms appropriate
to an audience and purpose: “Send me the document” may be correct yet unsuitable in
formal correspondence, where a polite request is preferable. Instruction should
therefore explain how form realizes intention in context.

At discourse level, speakers organize ideas, maintain topics and respond to
listeners; writers establish a coherent macrostructure for readers who cannot
immediately request clarification. Spoken activity involves monologues alongside turn
taking, clarification and repair (Bygate, 1987). Writing requires more explicit cohesion,
paragraph unity and genre conventions. A problem—solution paragraph and a complaint
email, for example, differ in purpose, rhetorical moves and register (Hyland, 2003).

Psycholinguistic mechanisms of speaking and writing

Speaking requires conceptualization, linguistic formulation, articulation and
monitoring that partly overlap in time (Levelt, 1989). Second-language lexical retrieval
and grammatical encoding can consume attention, causing pauses or reformulations
(Kormos, 2006). Teachers should distinguish preparation from automatization: notes
and phrase banks scaffold initial speaking; repeated delivery to new listeners
encourages more fluent retrieval. Excessive interruption for correction can undermine
message construction.

Flower and Hayes (1981) characterize writing as interacting processes of
planning, verbalizing ideas and reviewing, not a rigid progression. A learner may
change the central claim while drafting or reorder paragraphs in response to reader
needs. A single final submission followed only by error correction therefore misses
idea development and rhetorical choice. Effective instruction combines prewriting,
outline construction, drafting, audience-oriented revision and language editing;
conceptual revision is not synonymous with correcting grammar.

Both modes involve content selection, vocabulary retrieval, monitoring and
coherence, but differ in time pressure, text permanence, revision opportunities and
interaction. Swain’s (2005) output hypothesis proposes that communication attempts
can reveal linguistic gaps, prompt testing of formulations and stimulate reflection.
Meaningful output is not sufficient by itself: subsequent models, focused feedback and
repeated attempts are needed to make those gaps pedagogically useful.

Sociocultural, emotional and motivational foundations

Language production is mediated through interlocutors, models, tools and
feedback. Sociocultural theory treats graduated assistance as a developmental resource,
not a permanent replacement for autonomy (Poehner & Lantolf, 2024). Scaffolding
may take the form of annotated texts, discourse frames, organizing questions or guided
peer dialogue. It must remain contingent on learners’ needs and decrease as control
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grows; unstructured group work alone does not ensure productive learning.

Competence does not always translate into use. Willingness to communicate
fluctuates across situations (Maclntyre et al., 1998), and foreign-language anxiety can
inhibit classroom performance (Horwitz et al., 1986). These findings support rehearsal,
clear instructions, respectful correction and authentic choice while retaining
demanding communicative goals. In writing, peer review works best when students
evaluate argument and organization using explicit criteria instead of merely marking
grammar (Hyland & Hyland, 2006).

Didactic principles and sequencing of tasks

Five principles emerge: communicative purpose guides form selection; task
demand is calibrated through familiarity, planning and support; modes share content
without sharing identical procedures; feedback names a feasible next step; and transfer
is checked through related work with less assistance. These principles connect task-
based instruction (Ellis, 2003) with a balanced curriculum of meaning-focused input,
meaning-focused output, language-focused learning and fluency practice (Nation,
2007).

A six-phase cycle follows: (1) analyze input and notice how language realizes
purpose; (2) plan ideas and formulations with support; (3) produce an oral or written
message; (4) obtain focused feedback; (5) repeat, reformulate or revise; and (6) transfer
performance to a new situation with fewer prompts. The phases are flexible, since
feedback and renewed planning may occur during revision. Their logic links
exemplars, communicative need, diagnosis of gaps and another attempt to
communicate.

Implementation and assessment indicators

In a B1-B2 class on campus transport, students compare two sources, discuss
solutions and give one-minute oral recommendations supported by reasons. After
questions and targeted feedback, each writes a 150—180-word proposal for a university
audience. Peers comment on argument and evidence before the draft is revised. A new
campus problem serves as a transfer task. Reading and listening provide content; the
assessed outputs remain spoken proposals and written texts. This is a suggested design,
not an observed intervention.

Shared criteria include task achievement, argument, coherence, lexical
suitability, grammatical control and audience awareness. Speaking additionally
involves intelligibility, pace, repair and interaction; writing calls for paragraph
structure, reference, genre and revision. CEFR descriptors can be adapted to local
proficiency targets (Council of Europe, 2020). A single global score may conceal
whether difficulty lies in linguistic accuracy, discourse organization or spontaneous
formulation. Analytic rubrics, recordings, successive drafts and reflection offer more
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informative evidence.

The model addresses a tension between meaning-focused teaching that
insufficiently supports form and accuracy-centred teaching that isolates sentences from
discourse. Process writing encourages planning and revision but may overlook socially
established text conventions; genre instruction explains those conventions but risks
imitation without independent decisions (Hyland, 2003). Similarly, fluency requires
repeated speaking, while undirected practice may leave systematic inaccuracies.
Teachers should alternate meaningful performance, selective form-focused work and
reflection (Nation, 2007; Skehan, 1998).

Integrated teaching does not mean treating modalities identically. Transforming
a discussion into an essay helps when students reorganize ideas for a reader rather than
transcribe speech. Oral performance demands rapid retrieval and responses to listeners;
writing requires explicit reasoning and revision. In non-language-specialist courses,
discipline-related topics can support motivation. Mixed-ability groups may require
differentiated prompts, rotating roles and feedback limited to a few high-priority issues.

The analysis cannot establish model effectiveness because it is conceptual, not
experimental. Future research should compare the proposed cycle with ordinary
instruction, controlling initial proficiency and instructional time. Pre- and post-task
recordings, anonymized written samples, independent analytic raters and interviews
could triangulate evidence; inter-rater agreement is necessary. Participation, anxiety
and willingness to communicate may explain performance patterns but should not be
equated with proficiency scores.

CONCLUSIONS AND RECOMMENDATIONS

Productive English-language activity depends jointly on discourse and linguistic
knowledge, cognitive formulation, social mediation, affective readiness and purposeful
assessment. Speaking and writing share meaning construction yet differ in temporal
demands, interaction and revision opportunities. The proposed six-phase framework
translates these distinctions into an integrated classroom sequence and observable
indicators.

University EFL teaching should progress from isolated exercises to tasks
requiring learners to examine models, plan for an audience, produce, respond to
feedback and communicate again in a different context. As a conceptual proposal, the
framework requires transparent empirical testing before effectiveness can be claimed.
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Tahririyatga taqdim etilgan materiallar gaytarilmaydi. Barcha ilmiy magolalar
tahririyat tomonidan dastlabki ko‘rib chigish, ilmiy ekspertiza va taqriz jarayonidan
o‘tkaziladi. Jurnalning mavzu va ilmiy yo‘nalishlariga mos kelmagan, tahririyat
tomonidan belgilangan talablar hamda nashr etish mezonlariga javob bermagan
magolalarni nashrga gabul gilmaslik huquqi tahririyatda saglanadi.

**k*k

“Fanlararo ilmiy tadqgigotlar” ilmiy-amaliy metodologik jurnali barcha ta’lim
muassasalari va ilmiy izlanuvchilarni hamkorlikka chorlaydi.

Muassis: “Fanlararo ilmiy tadqiqotlar” MCHJ
“Fanlararo ilmiy tadqiqotlar” MCHJ nashriyotida nashrga tayyorlandi va jurnalning
rasmiy veb-saytiga joylashtirildi
Tahririyat manzili: Toshkent shahri, Sergeli tumani, Yangi Bunyodobod MFY/,
8-uy
Rasmiy veb-sayt: https://fanlararotadgigotlar.uz/index.php/conference/r
E-mail: publisher@fanlararotadgigotlar.uz

316



https://fanlararotadqiqotlar.uz/index.php/conference/r
mailto:publisher@fanlararotadqiqotlar.uz

